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The paper discusses the intersection between art, imagination, emo-
tions, and ethical education from the perspective of an innovative 
synthesis of cognitive theory of emotion and Gestalt pedagogy. One 
of the elements of this synthesis is the cognitive theory of emotion as 
endorsed by Martha Nussbaum. Emotions are understood as evalua-
tive judgments that are related to our perception of the world around 
us. Emotions are our attitudes, understandings, and assessments of 
the world from the perspective of our goals and projects. This proves 
an excellent starting point from which to address them as an essential 
part of ethics education. Next, art and imagination are considered as 
a vehicle by which to address emotions and other domains within eth-
ics education. Here, I introduce the concept of “experiential imagin-
ing” and point to the methodologies that sustain it. I have developed 
this concept as part of my research on the overlap between Gestalt 
pedagogy, cognitive theory of emotion, and the art of life approaches 
to ethics. Next, I present the synthesis between cognitive theory of 
emotion and Gestalt pedagogy. I then illuminate the concept of expe-
riential imagination, emphasise its role in ethics education, and con-
clude with some reflections on the art of life approach to ethics and 
ethics education.
Key  words: emotions, experiential imagination, art, cognitive theory 
of emotion, ethical education, Gestalt pedagogy, art of 
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1. Introduction



















































“The cognitive  theories  contend  that  the  early part  of  the  emotion process 
includes the manipulation of information and so should be understood as a 
cognitive process. This is in contrast to theories that state that the generation 














To set  the stage a bit more,  I will now take a closer  look at  the 
cognitive  theory  of  emotion  as  advocated  by Martha Nussbaum.  In 
her  book Upheavals of Thought,  she  puts  forward  an  extensive  and 
in-depth  examination  of  cognitive  theory  of  emotion,  which  builds 
upon the Stoic understanding of emotions. Nussbaum thus names the 
amended version of  this  theory a Neo-Stoic view on emotions. This 
theory  allows us  to understand  emotions,  to  evaluate  them, because 
emotions are understood as cognitions (evaluative judgments)  them-
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In  arguing  for  this  view  on  emotions,  Nussbaum  analyses  her 
own emotional  experiences  (using  the  introspective, phenomenologi-





















jeopardy.  In  the days  that  followed, Nussbaum  felt various emotions 
such as fear, hope, grief, and anger; all of these were about her mother, 
directed at her and her life. Nussbaum writes “my fear’s identity as fear 


































































as  such,  on  the other  a  reduction of  human activity  to  economic  activity.” 
(MacIntyre, 1999, 117–118)
3.  An integrative approach to ethical 





































a  collaborative matter,  and not merely  something  that  one  can do  in 
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Another reason for this integrative view on ethical education is to 


















emotions, we  choose who  or what we  like, what we  are  afraid  of, 
what is dangerous for us, what motivates and attracts us, etc. We may 
sometimes perceive emotions as disturbances when they are too in-






in  ethical  education. Emotions  are  shaped by  cognitive processing, 
thus  students  can  learn  to  critically  and  creatively  think  and  speak 























































world,  in  some ways mysterious,  in  some ways  like  their own. They  learn 
to attribute  life,  emotion, and  thought  to a  form whose  insides are hidden. 






sion  (the  concept  of  compassionate  imagination,  and  alongside  this, 




is  first  and  foremost  about  emotions,  and  it  thus  addresses our  emo-
tions. Art  encourages and  stimulates  critical  and creative  thinking.  It 
shows us different ways to think ‘outside the box’. Art illuminates our 




5. Gestalt pedagogy, emotions, 
  and experiential imagination
To transfer these roles that art can play in the educational process 
into more  specific, workable methodologies,  I  have borrowed  from 
the approach of Gestalt pedagogy and combined them into what I call 
the  experiential imagining approach.  Before  I  lay  it  out  in  greater 




ing.  In  this,  both  Gestalt  pedagogues  and  Gestalt  psychologists  and 

















The methods  used  by  the Gestalt  approach  are  therefore  always 
sensitive  to  the  holistic  character  of  human  beings,  always  viewing 








































no substitute;  they are  the way  to become aware of appropriateness of our 
concerns: the way the world is for us.” (Perls, 1998, 409)
These quotes make apparent an attentiveness to the relational di-
mensions  of  emotions,  as  well  as  their  evaluative  dimensions,  or  at 
least  their  potential. However,  the Gestalt  approach  does  not  have  a 
full-fledged theory of emotion in place that would further elaborate and 
utilise  this. This  is why  it  is very  fruitful  to combine  the Gestalt  ap-
proach with  the  cognitive  theory  of  emotion  described  above, while 
retaining some methodologies and practical activities for the classroom 




understanding of  emotions  and  emotionality, which gives  us  a  peda-
gogical tool with which to address emotions in the first place; by ad-
dressing emotions, we can point  to  their  relevance  in  students’  lives, 
particularly in developing their self-image and in forming relationships 
with others; by utilising the notion of holistic growth and focusing on 
learning  through experience, we can  incorporate emotions  in relation 
to values and ethics in this kind of experiential learning; the aforemen-
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tioned  synthesis provides us with  a  framework within which we can 
identify different ways in which emotions contribute to our good life; 




















is  always  the  reason  in  the  forefront  in  the  development  of man,  rational 
thinking, cognitive side of a personality, and emotions and the spirit remains 
in the background.” (Chasanová, 2012, 38)
In  the  next  step,  experiential  imagining  can  be  used  to  connect 
with a current experience that also includes moral intuition and judg-
ments or, more broadly, ethical attitudes that shape our lives. This al-





and  biographical  learning with  insight  from  the  cognitive  theory  of 
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6. Conclusion: The relevance of emotions 








be”, a  further basic question  is “how should we  live  in order  for our 
lives to be good”. The philosophical endeavour of posing and answer-








































art of  life approach)  thus combines cognitive and conative aspects  to 











It  fosters  diverse  strategies  for  communicating moral  evaluation 
and a more holistic moral vision (e.g. new concepts, metaphors, stories, 
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Ovaj rad bavi se presjekom umjetnosti, imaginacije, emocija i etičkog obra-
zovanja iz perspektive inovativne sinteze kognitivne teorije emocija i Gestalt pe-
dagogije. Jedan od elemenata ove sinteze kognitivna je teorija emocija kakvu po-
država Martha Nussbaum. Emocije se shvaćaju kao procjene koje se odnose na 
percepciju svijeta oko nas. Emocije su naši stavovi, razumijevanja i evaluacije 
svijeta iz perspektive naših ciljeva i projekata. To se pokazalo kao odlična pola-
zišna točka za proučavanje emocija i drugih domena unutar etike obrazovanja. 
U ovom radu uvodim pojam ‘iskustvene imaginacije’ i ukazujem na njezine me-
todologije koje smo razvili kao dio istraživanja preklapanja Gestalt pedagogije, 
kognitivne teorije emocija i pristupa etici iz perspektive umijeća življenja. Potom 
predstavljam sintezu kognitivne teorije emocija i Gestalt pedagogije, nakon čega 
razjašnjavam koncept iskustvene imaginacije, naglašavam njezinu ulogu u etičkom 
obrazovanju te zaključujem s nekolicinom osvrta na pristup umijeća življenja etici 
i etičkom obrazovanju.
Ključne  riječi:  emocije, iskustvena imaginacija, umjetnost, kognitivna teorija 
emocija, etičko obrazovanje, Gestalt pedagogija, umijeće življenja
